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FOREWORD

Thesematerialshave been producedto help co-ordinatorsof governorservicesin
suppotting governingbodiesthat wish to explorethe possibilitiesand implications
of foundationand trust schoolstatus.

Theyhave beendevelopedby co-ordinatorsof governorsericesfrom acrossthe
country, working with KarenMort from the Foundationand Aided SchoolsNational
Association

The materialsare designedto providea frameworkwithin which the governingbody
reachesthe right decisionfor its own particular schoolat a particular time Bwhich
may or may not be to seekfoundationor trust status. For this reason,the materials
also contain somebackgroundinformationon other optionsthat may be more
appropriateto a schoolOparticular needs, including Ohardér Osdaffederationwith
anothergoverningbody or bodies.

I am very gratefulto all membersof the working group that has developedthese
materialsb David Bowen, SusieHall, John Hesketh, Brenda Steeland KarenMort.
KarerDsnvolvementis particularly appreciatedas she providedan invaluable
perspectiveand input as the headteacherof a foundationseconday school.

Onceagain, | am alsovery gratefulto anotherof our national partners, Aspect,for
their assistancein designingand publishing these materials.

| hope that colleagueswill find these materialsusefuland will providefeedbackto
NCOGSso that they can be kept up-to-date and fit for purpose.

7
C:gQQLJ\Q/wu Q@wwﬂ@wﬂ\_

Helen Richardson

Chairof NCOGYNational Co-ordinatorsof GovernorSewices)
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FOUNDATION AND TRUST SCHOOL STATUS
DECISION MAKING TOOL

How to use this decision making tool

The tool consistsof materialsthat are intendedto suppotrt the governingbody in
determiningthe right courseof action for its own schooland to offerlinks to
practicalinformationdirectly relatingto the issuesraised.

As such, they should help the governingbody developits own priorities, with
appropriateinputs from other partners. They are not designedto deliveran imposed
direction

The materialsare split into the following sections,each of which can be used
differently

Getting started

This sectionis designedto assistgovernorsin deciding how they wish to
organiseconsiderationof foundationand trust status and the other optionsavailable
to them.

A. Where are we now?

This sectionis designedto help governorsreviewtheir current prioritiesand
long-termaspirationsfor the school, the schoolOsurrentand potential partners and
the schoolOsapacityfor radical change.

This sectionprovidesthe basisfor a structureddiscussionamongstthe
governingbody and senior staff

This activity may benefitfrom facilitation by someonefrom outsidethe
schoolso that all the governors relevantstaff and other stakeholderscan contribute
on an equal basis.

B. What are the options?

This sectionprovidesoutline informationon the optionsthat are available
in terms of the schoolOstatus (e.g. community foundation, trust). It also providesa
structurefor governorsto appraisethe optionsin relationto the outcomesfrom
sectionA.

The information on the options appraisalmight form the basis of a presentation
or might simply be read by governors.The options appraisalactivity providesthe
basisfor a structureddiscussionamongstthoseinvolved.

This activity may benefitfrom facilitation by someonefrom outsidethe schoolso
that all participants can contributeon an equal basis.

C. Becoming a foundation or trust school

This sectionprovidesan ovewiew of the processfor becominga foundation
or trust schoolwith links and pointersto more detailedinformation

This sectioncould providethe basisfor a presentationor might simply be read by
governors.

Local authoritiesmay wish to add their own information, or links to websites,to
this section



GETTING STARTED

This sectionis designedto assistgovernorsin deciding how they wish to organise

considerationof foundationand trust statusand the other options availableto them.

Beforestarting, governorswill needto considerhow they are goingto approachthis

exercise:

1. Who should be involved:

a. full governingbody, committeeor working party?
b. other partner organisations?

C. a facilitator?

2. Do you need any additional information?

E.g. Local Authority StrategicPlan

(NB any changein status would have to be a decisionof the full governingbody).
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Section A
WHERE ARE WE NOW?

Governoramay wish to exploretheseareasbeforeconsideringthe appropriate
courseof action for their school(s).

Relevantdocumentsmay include the SchoolEvaluationForm (SEF),the School
Development/Improvemerilan, the local authorityOstrategyfor school
organisationand the Childrenand Young PeopleOBlan.

1. Community and Partners

0] What is the schoolOsommunity?
AppendixA1 will help with the governorsto identify the key featuresof the schoolOs
community.

(ii) Doesthe schoolwork closelywith any partners (e.g. providersof extended
sewices, the local authority diocese,further and higher education,businessesor
voluntaty organisations)?

(i) Do we foreseeany changesin the schoolOsommunity?

(iv) Do we foreseeany changesin the schoolOpartners B perhapsin who the
partners are, or what they providefor the schoolor the benefitsthey want from the
partnership?

2. Our future direction

0] Doesthe governingbody have a good understandingof how it wants the
schoolto developand what it wants the schoolto achieveoverthe nextfive years?

(ii) What doesthe governingbody seeas the schoolOpriorities during this time
and beyond?

(iii) What implications (if any) do thesehave for the schoolOstakeholders,
choice of partnersand its relationshipswith them?Doesthe schoolneedto change
categoy to achievethis?

Thereis backgroundinformationabout currentnational trendsin AppendicesA2
and A3.
3. Our capacity for radical change

0] Doesthe schoolhave the capacityat this time to carry out a changein
categoy?

(ii) Would a changein characterenhancethe developmentof the overall
objectives?

(i) Have there been any discussion/consultationsvith staff or with any of the
schoolOpartners about a possiblechangeof characterand what responseshave
beenreceived?
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WHAT ARE THE OPTIONS?

Thereare two main setsof optionsthat are opento the governingbody.
1. Whether to change the school’s legal category

Governorsmay wish to retain the schoolOsurrentlegal categoy (e.g. community,
community special, voluntaty controlledor voluntary aided);

or

to seekfoundationor trust school status.

2. Whether the school should enter a soft/hard federation with another school(s)

Governorsmay wish not to retain the currentpositionor to take up one of these
options:

Formal collaboration to remainwith a single governingbody, but to form a joint
committeewith one or more schools(a Oformatollaboration@r Osdffederatior®);

Federation to federatewith one or more other schools(a OhardederatiorO)D this
will mean that thereis one governingbody for all the schoolsin the federation

N.B. Theseare two separatedecisions:

- schoolsthat opt for a sott or hard federationwith another school(s)may or
may not choosefoundation or trust status;

- foundation or trust schoolsmay or may not chooseto be part of a federation

AppendicesB1-4 provideinformation about the key features of foundation/trust
status, formal collaborationand federation

AppendixB 5 providesa tool for assessinghese variousoptions
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BECOMING A FOUNDATION OR TRUST SCHOOL

This sectionprovidesan ovewiew of the processof becominga foundationor trust
schooland givesinformationabout other sourcesof informationthat are relevant.

Sources of Information

The DCSP¢Guide to the Law for School Governors”, chapter19, providesa
useful ovewiew of the process:
http://www.governornet.caik/publishList.cfm?topicAreald=26

Most other relevantdocumentscan be accessedrom the website of the Trust and
Foundation SchoolsPartnership (TFSP),
http://www.trustandfoundationschools.org.uk/governarsyhich is maintained by
FASNA (Foundationand Aided SchoolsNational Association),Youth Suppot Trust,
iINET (internationalNetworkingfor EducationalTransformation)and SSA" (Specialist
Schoolsand AcademiesTrust):
http://www.trustandfoundationschools.org.uk/governors/

The documentson the TFSPwebsiteinclude the DCSF$Trust Schools Toolkit”
which is an invaluabledetailedguide to the processof becominga foundation/trust
school.

The TFSPwebsitealso includesa very helpful project planner (a completed
versionof this is AppendixC2 of these materials).

Further informationis also availablefrom:

¥ DCSFSchoolOrganisationwebsite:
http://www.dcstgovuk/schoolorg/

¥ CharityCommissionwebsite:
http://www.charity-commissiorgovuk/



Overview of the Process of Becoming a
Foundation/Trust School
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The following timetable shows the processof becominga foundation/trustschool. It
identifieseach stageand providespointersto useful suppott materials.

Referencesto oolkitCare to the DCSROLIrust SchoolsToolkitO Referencesto
"TFSPwebsite"are to the website of the Trust and FoundationSchoolsPartnership

(seepage8).

Activity

Supporting Materials Timescale

Information-gathering and reflection

1 Review schoolOsurrent position and vision for the future
1 Considerthe optionsavailable

1 Identify potential partners (if consideringtrust status)

SectionsA and B of thesematerials ! 3-6 months
Toolkit: Stagel

TFSPwebsite (businesspartners)

Decision to move towards foundation/trust status

! Formal decisionby GB to move towardsfoundation/truststatus
1 Inform LA (and dioceseif a controlledschool) by letter of date
and time of GB meetingto agreeto consulton foundation/trust
status

! Begindiscussionswith LA aboutimplicationsfor both parties if
schooldoesbecomea foundation/trustschool

Toolkit: Stagel I Oneweek

Initial work on setting up a trust (if appropriate)

! Approachpartners and agreememorandumof understanding
1 Agreeshapeof trust membership

1 Beginwork on memorandumand articles of association
(documentationsettingup the trust)

Toolkit: Stagel I 6 weeks
TFSPwebsite (businesspartners and

legaldocuments)

Preparation of consultation
1 Dratt consultationdocument

I Secureagreementof partnersto document(if seekingtrust status)

bincluding formal agreementof all relevantgoverningbodies.

Toolkit: Stage? 1 3 weeks(longer
if timetable of GB
meetingsrequires
this)

Consultation
I Consultationdocumentpublished and public meetingsheld

Toolkit: Stage3 ! 4 schoolweeks
(legal minimum
period)

Review of Consultation

I Consultationdocumentpublished and public meetingsheld
Review of Consultation

! Responsego consultationanalysedand repott of conclusions
presentedto governingbody

1 Formal decisionby GB to proceed/notwith statutoty proposal
for foundation (and trust) status, as appropriate.

Toolkit: Stage? 1 3 weeks(longer
if timetable of GB
meetingsrequires
this)

Preparation of statutory proposal

! Draft statutory proposal

I Secureagreementof partnersto proposal(if seekingtrust
status)Bincluding formal agreementof all relevantgoverning
bodies.

Toolkit: Stage3 1 3 weeks(longer
if timetable of GB
meetingsrequires
this)

Statutory Proposal
I Statutoly proposalpublished. Public meetingsmay be held
! LA decideswhetherto referproposalto schoolsadjudicator

Toolkit: Stage3 I 4 weeks(legal
TFSPwebsite (examplestatutoty minimum period)
notice

DCSFSchoolOrganisationwebsite

(advicere statutory notice)
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Review of Statutory Proposal Toolkit: Stage4 1 3 weeks (longer if
! Responsesto proposalanalysedand repott of conclusions timetable of GB
presentedto governingbody meetings requires

1 Formal decisionby GB to acquire/notfoundation (and trust) this)

status, as appropriate. ! Legal requirement
1 Inform parentsand other consulteesof decision to decide whether to

acquire trust status
within 6 months of
publishing proposals

Instrument of Government Toolkit: Stageb I 4 weeks
! New instrumentrequiredfor each schoolin trust. The school

becomesa foundationschoolon the implementationdate of the

Instrument

' New instrumentdrafted by GB and ratified by local authority

Trust established as a company (Trust meets) Toolkit: Stage5 1 5 weeks
TFSPwebsite (legal documents)

Implementation date for foundation status/trust

Implementation of new Instrument of Government Toolkit: Stageb I Within 3 months
! Removalof any surplus placeson GB of implementation

I Appointmentof governorsrepresentingfoundation/trust date

Transfer of responsibilities from LA to GB Toolkit: Stageb I Staffmust

! Land transfersto GB/trust TFSPwebsite (DCSFdocumentsand transferwithin 3

I Stafftransferto employmentby GB. (Overnextyear staff role of trustees) months and land
contractsupdatedand personnelpolicies updated). within 6 months.

! GBand LA passresolutionsthat allow suppott staffto remain
part of local governmentpensionscheme

! GB decideswhetherto amendterms and conditionsfor new
suppott staff

! GB becomesadmissionauthority from start of nextadmission
cycle.By March 1, GB considersadmissionarrangementsand
consultson policy in line with statutoly requirements

AppendixC1 is a timeline showingthe stagesin becominga foundationschooland the minimum amounts of time requiredat
eachstage.

AppendixC2 is a projectplanner showing the variousstagesin achievingfoundation/truststatusand the amount of time
requiredin practiceto do this. This exampleis from the creationof the BridgwaterEducationTrust in Somerset.A blank version
of the planneris postedon:
http://www.trustandfoundationschools.org.uk/docaffect%20plan%20for%20acquiring%20trust%20status. ppt

AppendixC3 is a table showingthe structureof the BridgwaterEducationTrust.
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This proformagivesthe basisfor a discussionof the key characteristicsof the schooland promptsdiscussionon the views of

other key partners.

This documentshould be completedas an assessmenbf where you are currentlyand not what the schoolmight be doing to
addresssome of the matters. However Owhereschoolwants to beOmight indicate a need for changewhere joining a

Federationor becominga Trust schoolmay contributeto the solution

This is not an exhaustivelist and governingbodiesmay wish to add other characteristics.

A versionof this table which can be downloadedand amendedis published on the NCOGSwebsite, www.ncogs.org.uk.

Characteristic

Currently

In the future

Categoy Primary/Seconday/Special

Size

Englishas a SecondLanguage

SocialDisadvantage

Ethnicity

Free SchoolMeals

Levelof SpecialEducationalNeeds
Effectiveness

ExtendedSewicesb Pupils

ExtendedSewices b Family suppott
Specialism

Any links with:

- Otherschools

- Otherproviders
- Otheragencies

Schoolawards:

- Healthy School
- liPupils

- liP

How do you gatherviews of pupils?

How do you gatherviews of Parentsand

other stakeholders?

How do theseviews contributeto your

planning?

Have there beenany changesin the above

overthe last twelve months or so?
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In considering the issues discussed in
this document, governors may find it
helpful to reflect on the wider context
of factors driving change in the
education system.

The starting-off point for any changein
educationshould be improvedoutcomes
for children and young people. This
involvesboth the efforts to raise
standardsof achievementand the wider
Evey Child Matters(ECM)agenda
where all sewicesshould be working
towardsthe five key outcomesfor
children and young people:

1 Stayingsafe;

1 Keepinghealthy,

1 Enjoyingand achieving;

1 Making a positive contributionto the
community,

1 Achievingeconomicwell-being.

For many schools,this hasled to the
increasedimportance of partnerships
with other schoolsand organisations,
e.g.to:

1 ImprovepupilsQ@ransitionat 7, 11,
16 and 18;

1 Providea wider rangeof subjectsand
coursesfor children and young people,
particularly in the seconday sector(e.qg.
in relationto diplomas);

1 Sharecurriculum expetise;

1 Offerchildren and young peoplea
more personalisedcurriculum, better
suited to their particular needsand
talents;

1 Providea rangeof extendedservices
for the local community

Many schoolsare also recognisingthe
changingdemandson headteachersand
other schoolleaders,especiallyin the
primary sector

Particularly in small schools,it is
becomingincreasinglydifficult for
headteachergo be responsiblefor
developingthe strategicdirection of the
school, taking day-to-day responsibility
for both all the managementissuesthat
facethem and providingleadershipof
teachingand learning. This problemis
often exacerbatedy falling rolls and the

Appendix A2

FACTORS DRIVING CHANGE

IN THE SCHOOLS SYSTEM

budgetissuesthat these can bring.

Oneresponseto this phenomenonhas
againbeenincreasedcollaboration
betweenschools,sharingleadershipand
managementcapacity For example,
someschoolshave made joint
appointmentsof businessmanagersor
other specialistnon-teachingstaft
Othershave made arrangementgo
appointa joint or executiveheadteacher
with oversightof severalschools,leaving
day-to-day responsibilityfor each
individual schoolto a specificmember
of the schoolleadershipteam basedat
the patrticular school.

In somecases,a further spurto such
collaborationhas beendifficulty in
recruitingor retainingheadteachersand
otherschoolleaders.

Thereis also a wider political contextin
which Governmentssince 1988 have
beenpromotingindividual school
autonomyand changingtheir
expectationsof local authorities. At
present,local authoritiesare expectedto
seethemselvesprimarily as
commissionersof educationand not as
the providersof sewices. This doesnot
mean that local authoritiescannot
provide sewicesto schools,but this is
not seenas their principal priority and
such sewicesmust be funded by the
schoolsusing them.

Governmentalso wants to seea greater
diversityof schoolb by which it means
diversityof legal characteras well as
diversityof school ethos.

This is illustrated by the following
guotations:

Orhe GovernmentOsim is to transform
our schoolsystemso that evely child
receivesan excellenteducationb
whatevertheir backgroundand
whereverthey live. A vital part of the
GovernmentOssionis to create a more
diverseeducation sector offering
excellenceand choice, where each
schoolhas a distinctive character and

ethos. We know that schoolswork best
when taking responsibilityfor their own
schoolimprovement, working closely
with other schoolsand external
partnersQ(rust SchoolProposals:A
Guide for Local Authorities and
GoverningBodiesODfES2007).

@ schoolthat builds on its individual
strengthsand developsa clear senseof
its own ethos and characteris more
likely to be a successfulschool. The
schooldiversityprogrammespromote
schoolimprovementby providing
opportunities for schoolsto work to their
strengths, enablingthem to take the
lead in their area of expettise and to
drive innovatiorO(DCSF School
StandardsSite).

Further information can be found at

SchoolOrganisationUnit
www.standards.dfes.gauk

You may alsofind it usefulto visit the
following sites:

www.fasna.org.uk (The national forum
for Foundationand Aided Schools)
www.trustandfoundationschools.org.uk/
(providessuppott for schools
consideringTrust Status)
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THE CHILDREN’S PLAN’S VISION
FOR THE 21ST CENTURY SCHOOL

December 2007

Schools play a central role in helping
children achieve their potential and
enjoy their childhood. A school's
distinctive contribution is in excellent
teaching and learning, ensuring
children achieve. But schools are also
places where children develop
confidence, self-respect and respect for
others, learn about teamwork and
leadership, and about responsibility
and successful relationships.

Schoolsare a vital community resource.
Almostall children and young people
spendtime in school, both during the
schooland outsideit. Most families
trust and are familiar with their school,
and schoolsare also accessibleto the
wider community Schoolscan,
therefore,offerwider opportunities for
children young peopleand their
familiesto take part in sport or cultural
activitiesas well as learning.

Becauseschoolsknow their pupils well,
and understandwhat oppottunities they
needand what may preventthem from
succeeding,there are placeswhere
emergingproblemscan be identified
and addressedearly and swiftly, either
by the schoolitself or by engaging
specialisthelp.

The 21st century schoolis a schoolthat
excelsin each of thesedimensions. It
providesan excellenteducationand by
personalisinglearning doesnot
compromisein its missionto seeeach
child achieveall of which he or she
capable. But it also activelycontributes
to all aspectsof a child'slife - health
and wellbeing, safetyand developing
the wider experiencesand skills that
characterisea goodchildhood and seta
young personup for successas an
adult. It contributesto thesewider
areasbecausethey help children
achieve,but also becausethey are good
for children'swider developmentand
part of a good childhood.

The schoolactivelyengagesand listens
to parents, makessure their views
shapeschoolpolicies, and works with

them as partnersin their child's learning
and development.

It looks beyondthe pupils on its roll,
and works in partnershipwith other
schoolsto ensureeducationin the local
areais asgoodasit can be. It playsa
centralrole in the wider community,
openingits facilities for the benefit of
families and others, and is consciousof
its role in a sustainablesociety

Every child should have a personal
tutor, someonein the schoolwho knows
them well, helps them to identify and
plan to meettheir ambitionsand to act
quickly if problemsemerge,talking to
parentsand bringingin other suppott
where necessay.

The 21st century school can only fulfil
its potentialif it can rely on other, often
specialist,servicesfor children being
there when needed- including health
(for example,mental health and speech
and languagetherapy), early yearsand
childcare, behaviour youth, and crime
preventionservices. It needsto be an
active partner in planning and delively
arrangementaunder Children'sTrusts,
helping to define the prioritiesfor their
local area, and agreeinghow the whole
pattern of local sewicesbestfits together
to meetneed.

If we are to achieveour 2020 goalsfor
children and young people, evety school
will needto realisethis vision of a 21st
century school.
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Appendix Bl

COMPARISON OF CATEGORIES OF SCHOOL

Source of Funding Employer Ownership of Land  Responsibility for
for Running costs & Buildings Admissions
Community LA LA LA LA
Voluntary Controlled LA LA Normally charitable LA =
foundation s
=)
Voluntary LA GoverningBody Normally charitable = GoverningBody é
Aided foundation wn
jaV)
Foundation LA GoverningBody GoverningBody / Governing 3
(trust schools) CharitableFoundation Body S
S
Special LA Canbe eithera community or foundationspecialschool s
Schools so rules apply as above
Academies Mainly DCSF GoverningBody AcademyTrust The academyin
Somefrom LA (company) agreementwith DCSH
for SEN
Independent Fees The School The School Theowner/ sponsor | =
o
D
City Technology DCSF City Technology Educationaltrust City Technology -‘E
Colleges College establishedby college S
sponsors =
&
Non-Maintained Feespaid by LAs. The School The charitabletrust g
Special Schools SomeDCSFGrants The School n
Registered Feespaid by LAsor  The School The School
Independent parents The Schoolwith Sec

Special School

of Stateapproval
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KEY FEATURES OF FOUNDATION
AND TRUST STATUS

1 Technically Trust Schoolsare foundationschools(a
categoy createdin 1998), with a charitabletrust as the
foundation

! Foundationor Trust Statusis proposedby the relevant
governingbody Theremust be a consultationprocesslasting
a minimum of six weeksplus the publication of statutoly
notices.

1 It is possiblefor the Trust to be dissolvedb DCSF
recommendsthat Trusts should last for at leastfive years.
Foundation statusis not affectedif the Trust is dissolved.

I Foundation schoolsremain local authority maintained
schools.The powersand responsibilitiesof their governing
bodiesare similar to those of a voluntary aided school.

' Asfoundationschools:
the governingbody is the employerof staff at the school,
the governingbody is responsiblefor admissionsto the
school, within the frameworkset by the statutory Codeof
Practice;
the governingbody owns the schoolObuildings and land;
thereis no specialfunding for Trust Schoolsb they receive
resourcesthrough the local authorityDgormula, like any other
maintainedschool.

I Wherefoundationschoolsform a Trust, this is a
partnershiprepresentingthe school(s)and other organisations,
e.g. collegesand universities,businessesvoluntarty bodies,
the local authority and other public sectorbodies.

I The Trust will appoint Trusteesto managethe Trust.

I The Trust holds the land and buildingsin trust on behalf of
the governingbody but theseare still managedby the
governingbody Theyrevet to the governingbody if the Trust
is endedand to the local authority if the Trust closes.

I The governingbody decidesits own composition,within
statutoly principles. They can opt for the majority of governors
to be appointedby the Trust, but DCSFexpectsthis to be
exceptional.

I In most cases,the governingbody will include a minority of
foundationgovernorsappointedby the Trustees.An example,
where the governorsat the schoolnumber 15, is providedin
the table below.

Category of Governor Statutory Principle An Example
Parents At leastone-third 5
Local Authority At least1 and no more than one-fifth 2
Staff (including the headteacher) Atleast2 and no morethan one-third 3
Community At leastone tenth 3
Foundation (appointedby the Trustees) At least2 and no more than 45% 2

Categoy of Governor

! Wherethe governingbody decidesthat the majority of foundationgovernorsshould be appointedby the Trustees,the places
for foundationgovernorsmust outnumberthe placesfor all other governorshy at leasttwo. At such schools,the governingbody

must setup a Parents@ouncil.

Further information can be found at SchoolOrganisationUnit website

www.dcstgovuk/schoolorg/guidance.cfm?id=25
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KEY FEATURES OF FORMAL COLLABORATION

(i.e. “soft federation”, with a joint committee made up of
governors from two or more schools)

I Governingbodiesmay set up joint committeeswith responsibilitiesin relationto
any activity that the SchoolGovernancgProcedures)Regulationsstate can be
delegatedto a committeeof governors.

I The SchoolGovernanceRegulationsapply to joint committeesin exactlythe
sameway as to committeesof individual governingbodies, with some minor
exceptions.

I The governingbodiessettingup the joint committeemust set out the
responsibilitiesand terms of referencethat are delegatedto the committee.

I Thejoint committeesetsits own quorum (within the legal frameworkof a
minimum of three governors),appointsits own clerk (who may not be one of the
headteacherof the schoolsinvolved)and appoint their own chair.

1 Joint committeesmay appoint peoplewho are not membersof the governing
bodiesof the relevantschoolsas associatemembersof the committee. Associate
memberscan attend meetingsand contributeto discussions;the committeemay
also agreeto give them voting rights (exceptin relationto admissions,pupil
discipline, electionor appointmentof governors the budgetand financial
commitmentsof the governingbody).

1 Joint committeesare often givenresponsibilitiesin relationto extendedservices
providedat a cluster of schools,a joint initiative being taken by the schoolsor to
appoint staffto work acrossthe schoolsconcerned(including a single headteacher
or other member of the leadershipgroup).

Further information can be found in OGuideo the Law for SchoolGovernorsO
(DCSF),especiallychapter 3:
http://www.governornet.caik/publishList.cfm?topicAreald=26
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KEY FEATURES OF FEDERATION

(i.e. “hard federation, with a single governing body
for two or more schools)

1 Afederationis a group of two or more schoolswith one governingbody.

| Federationsare sometimesreferredto as Ohardyovernancefederations@nd have
beenpossiblesince September2004.

I Federationsmust be proposedby the relevantgoverningbodies. Thereis a
statutory consultationprocessand period.

I Thereis also a processfor dissolvingthe federationif the governingbody
decides.

I Theschoolsin a federationare linked by contractualarrangement.This means
that they retain their own identity B for example,their own DCSFNumber,
delegatedbudget, standardsfund allocations,admissionsarrangementsand legal
character- and are inspectedseparately(though sometimesat the sametime).

1 Schoolsin a federationmay each have their own headteacheror the governing
body may appoint one headteacherfor all schoolsin the federation.lt is also
possibleto retain headteacherdor each schooland to appointa co-ordinating Chief
Executive(or othertitle Bthe role is non-statutoy).

1 Staffin a federationare, formally employedat one or other of the schoolsin the
federation but the governingbody may agreethat they should be deployedacross
the federation

I Oncethe federationis set up, staff may be appointedto work acrossall the
schoolsin the federation

1 Any staffing changesincluding the restructuringof senior postsand any
variationsto contracts,or conditionsof sewice must be carriedout in accordance
with employmentlaw.

I Whilst each schoolretainsits own budget, resourcesmay be pooledfor cross-
federationwork.

Further information can be found at
http://www.governornet.caik/publishList.cfm?topicAreald=26
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Appendix B3
OPTION APPRAISAL

Individual governing bodies will need to consider the likely benefits and
drawbacks of each of the options available in the context of their own schools
and their own schools’ priorities and aspirations for the future.

The table on the next pageis intendedto providea formatfor this process.

Governorsare invited to look back at their conclusionsfrom Section2 of these
materials(OWherare we now?Ojand to considerhow each option may or may not
help the schoolto attain its aspirationsfor children, young peopleand the schoolOs
community.

The table on the next page contains pointersto some of the potential considerations
in relationto each option.

Governoramay wish to add to these, deletesome/allor to amendthem on the basis
of their conclusionsfrom section2.

Alternatively they may preferto deleteall the pointersgivenin the table and to start
with a clean sheet. A versionof this table which can be downloadedand amended
is published on the NCOGSwebsite, www.ncogs.org.uk.



Option

Possible advantages
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Possible drawbacks

Acquiring foundation
status

! Schoolbecomesmore autonomous,with
responsibilityfor admissionsand role as employer
of staff and owner of premises.

I Schoolsmay operatemore flexibly becauseof
increasedautonomy

I Greaterschoolautonomyenablesschoolto be
more ambitious and to achieveimproved
outcomesfor children and young people.

I Increasedmanagementresponsibilitiesput
undue pressureon schoolleadership,including
governingbody.

I Increasedmanagementresponsibilitiesdistract
schoolleadershipfrom corerole of improving
outcomesfor children and young people.

Acquiring trust status

1 Asfor foundationstatus, plus the following:
I Closerrelationshipwith partners, formally
expressedn sharedmembershipof trust.

! Improvedcollaborationwith partnersincreases
leadershipcapacityand opportunities providedto
pupils/students.

1 Trust may developsuppott servicesfor schools.

1 Trust has charitablestatuswhich enables
accessto new sourcesof funds, e.g. Big Lottery.

1 Appointmentof foundationgovernorsby Trust
may strengthengovernance

1 Asfor foundationstatus, plus the following.

I Settingup and maintaining formal trust
arrangementsare not requiredto promote
collaborationand may draw leadershipenergy
away from teachingand learningat the individual
schools.

! Resourcingthe trust, executiveofficersfor
exampleand sewicing the trust.

Joint committee with
one or more other
schools (“soft
federation”)

I Increasedcollaborationbetweenschools,
leadingto sharing of good practice.

1 Developmentof common policiesand
procedures.especiallywhere schoolsserve the
same community at differentage-ranges,
improving pupilsQransition

1 Joint leadershipof sharedservicesto schools
and/or of extendedservicesto local community

I Needseffectiveliaison betweenjoint committee
and relevantgoverningbodies.

I Additionalmeetingsfor governorsand relevant
staff b needto ensuretheseare justified by
additional value providedby collaboration

Federating with one
or more other schools
(“hard federation”)

! Greaterschoolcapacityin leadership,
managementand/or curriculum offered.

I Streamliningthe governancearrangements
providing greaterstrategicfocus.

! Increasedsharing of good practice between
schools.

! Wider rangeof curricularand ex-curricular
oppottunities for pupils.

1 Economiesof scalethrough singleleadership
and managementstructurefor one or more
schools.

! More co-ordinatedleadershipof sharedservices
to schoolsand of extendedsetvicesto local
community.

1 Lossof schoolOdistinctive
character/relationshigvith community.

I Oppositionfrom staff and/or parents.

I Increasedtravel betweenschools.

! Leadersneedto developnew practiceto take
into accounttheir responsibilitiesfor more than
one school.

! The capacityof the governingbody to govern

two or more sites B complexityof budget
monitoring.
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Appendix C1

TIMELINE SHOWING THE STAGES IN BECOMING A
FOUNDATION SCHOOL AND THE MINIMUM
AMOUNTS OF TIME REQUIRED AT EACH STAGE

Changing Status — Going Foundation

The minimum time for completing the process is 14 weeks

Week 1

! Information gathering
Agree a draft proposal to put to the governing body

Week 2

I Governing body meeting to agree to consult
Inform the LA by letter of the date and time of this meeting
If you are a VC school inform the Diocese of Trustees by letter of the date and
time of this meeting

#

Weeks 3 - 7

I Issue consultation document and allow four weeks for responses

#

Weeks 8 — 9

I Governing body considers responses to consultation and decides whether or
not to proceed

'

Weeks 10 — 13

! Publish statutory notice — start of statutory 4 week ‘representation period’

!

Week 14

I Governing body meeting to consider responses and make decision about
whether to proceed with changing status

'

Weeks 14 — 13

! Apply for a new Instrument of Government

! Inform parents and other consultees of your final decision
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EXAMPLE PROJECT PLANNER

This project planner shows the various stages in achieving foundation/trust
status and the amount of time required in practice to do this.

This example is from the creation of the Bridgwater Education Trust in Somerset.
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STRUCTURE OF THE
BRIDGWATER EDUCATION TRUST

6 Bridgwater Schools, Somerset County
Council, Bridgwater College, Sedgemoor
District Council, Others

Appoint Trustees — Trust members Trustees Day to day running of the
overall control of the Trust — identity of
Trust Trustees approved by
members
Bridgwater Educaton [ Charitable
Tustlimted [ Company
Right for Trust to appointtwo governorsand possibleother
contractualarrangements
Elmwood Penrose Chilton East Bridgewater Hargrove Robert Individual
School School Trinity Community School Blake School
School Governing
bodies

GoverningBody Agreements
relatingto the PFI

Local Authority and
Bridgewater Education
Trust




