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Bring your school’s
walls to life
®

Instantly add wow factor to your school’s visual
environment with zero maintenance Wall Art
• Corridor Wraps

• Welcome Walls

• Values Boards

• Maps

• Subject Zones

• Timelines

• External Facelifts

• Table Tops

• Sports Wraps

• Library Wraps

• Window Vinyls

• Steps & Floor Vinyl

• Stairwell Makeovers

• Canteen Revamps

• Teaching Rooms

• Ceiling Tiles

To arrange a site visit and consultation
Call: 020 7404 3400 email: info@wallart.school
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WELCOME

FIRST WORDS

A word from
the chief
executive
T

hese past two months have been a time of
COVID-19 is a stern test, but
such enormous change, and governing boards
governing boards have gone
have been amazing in changing their ways of
working, as Steve Edmonds describes on page 28.
into the breach fearlessly,
Our aim has been for NGA to be as visible and as
says Emma Knights
accessible as possible for the governance community
during this difﬁcult period, helping you to navigate
rules, guidance and practicalities you may not have
our networks virtually: Community MATs, Clerking
engaged with before. Our COVID-19 resources
Matters, SEND forum and the Young Governors
webpage, featuring information sheets and business
Network. I hope you will join us.
continuity guidance, has received more than 71,000
This edition is jam-packed with topics we think
views. This term, our GOLDline advice service is
your governing board will ﬁnd relevant. Sam
available to any governing boards with queries; we
Henson considers the effects of being out of school
have published the most popular as FAQs.
for so long on the most disadvantaged pupils and
We have also represented your views to
how schools might rise to that challenge (page 10).
the Department for Education, sharing your
The COVID-19 experience has also highlighted
frustrations when answers did not come quickly
the importance of schools in their communities,
or in full. At time of writing, we are still waiting
and on page 19 Hannah Garrington reports on
to hear more of the scientiﬁc advice behind the
our work with multi academy
relaxing of social distancing
trusts to support parental and
within schools. In the time
“THANK YOU FOR YOUR
community engagement.
it takes to get this edition to
SUPPORT FOR SCHOOLS
We are particularly pleased
you, your school leaders will
AND TRUSTS”
to carry pieces from members
have been scoping options for
on topics on which they are
possible further reopening
passionate and knowledgeable: on page 33,
from 1 June, and you will no doubt have tested the
Dr Tracey Bailey talks about her experience
robustness of their risk assessments.
recruiting an educator to her board.
So many of you have shown your support for
This term, you would normally be reviewing your
your schools and trusts in a proportionate fashion,
school or trust strategy, but that may well look very
being there for your senior leaders with guidance
different now. And in the coming academic year
when necessary, but without adding to the immense
you will be without national test and exam results.
pressure of the situation. Thank you, especially as
However, that should help us reset the dial on
you of course are not immune to the strain and
what is valued and measured. It is now high time
anxiety caused by this pandemic.
accountability didn’t rely on Ofsted and league tables,
I hope you have had the opportunity to watch
and governing boards should take their rightful place
some of the webinars the team have delivered on
at the centre of intelligent local accountability.
governing during such a crisis. But we also want
to make sure we have a more interactive way of
continuing discussions with you. Therefore, in the
You can contact Emma at:
last month of the school year, we will be holding
emma.knights@nga.org.uk

nga.org.uk
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NEED TO KNOW

1
WEBINARS
AND
PODCASTS

Virtual governance:
connecting with and
recruiting volunteers
● Virtual governance:
governing through
coronavirus
●

More than 1,200
people have
attended our
webinars since
27 March

You can catch up on all
of our previous webinars
and register for upcoming
ones by visiting
www.nga.org.uk/webinars

2

OAK NATIONAL ACADEMY
OA
Oa National Academy
Oak
opened its virtual doors on
op
Mo
Monday 20 April, created
by a group of more than
80 state-school teachers
and organisations in under
two weeks. Oak National
tw
Academy has been providing
Ac
a ssequenced plan of video
lessons and curricular
les
resources for teachers to use
res
as they wish, to complement
the
their existing teaching
and planning.
A direct response to the
co
coronavirus situation, Oak
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Podcasts
Every month we will be using
our new podcast, Governing
Chatters, to keep you updated
on the latest guidance and
education news, and explore
topics in more depth.
Join us at www.nga.
org.uk/podcasts or ﬁnd us
wherever you download
your podcasts and search for
Governing Chatters.

is providing more than
180 lessons a week, the
equivalent of three hours a
day for primary school pupils
and four hours a day for
secondary school pupils.
The online classroom
has the support of various
education organisations,
including the Sutton Trust,
Teach First, the Teaching
Schools Council, and is
backed by the Department
for Education.
You can ﬁnd out more at
www.thenational.academy

IMAGES: ISTOCK

NGA launches new webinar
and podcast series
NGA’s new series of webinars
and podcasts are designed
to support and enable
governors, trustees and clerks
to continue governing during
the COVID-19 outbreak
and beyond.
The webinars offer practical
advice and insight into the
key issues those governing
need to consider.
Topics covered so far:
● Disadvantage –
considerations for the
board’s response to a
widened attainment gap
● Governing boards as
employers: what does
COVID-19 mean for you?
● Virtual governance:
curriculum cultivation
● Virtual governance: board
dynamics, relationships and
trust in challenging times

nga.org.uk
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NEED TO KNOW

READ OUR
LATEST

BBC Bitesize
retweeted

BLOGS

Ten years of the
annual school
governance
survey
Guest blog:
Extraordinary
leadership
Three years on:
I am so proud of
Learning Link
Governing
virtually: Three
boards share
their experience
Visit the blogs at
www.nga.org.uk/
blog to read more

3

S_Breckell
@susanbreckell
Thank you
@NGAMedia
this was another
really useful and
timely webinar
NGA school
governance
@NGAMedia
You can now view
the recording of
today’s webinar on
the board’s role in
driving, fostering
and encouraging
curriculum growth
and development
led by @NGASamH.
nga.org.uk/News/
Webinars.aspx

nga.org.uk
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ROUNDUP

Guest
blog:
Gaining
skills,
growing
conﬁdence and
making an
impact
with NGA’s
governance
development
programme

NGA school
governance
retweeted

SOCIAL

Every month, we
publish a range
of blogs covering
opinion, insight
and practical
advice to keep
you up to date
with the latest
thinking. Since the
last issue, we have
published these
ﬁve mustread blogs:

The RSC
@TheRSC
The ﬁrst of our
lessons with
@bbcbitesize
is now live ‘Shakespeare in
focus: Words and
language’ is available
on the BBC Bitesize
website and aimed
at those in Year
10: https://bbc.
co.uk/bitesize/
articles/z4y7mfr
#BBCBitesizeDaily
#HomeschoolingUK

ONLINE
RESOURCES
WE LOVE

4

While the lockdown
has been challenging,
there has been a ﬂood of
online activities created
and made available for
children and adults.
Here are a few we love.
BBC Bitesize offers
an education package
across TV and online,
featuring celebrities and
teachers, to help keep
children learning.
www.bbc.co.uk/bitesize
BookTrust helps you
enjoy storytime with free
online books and videos,
play games, win prizes
and even learn how
to draw some of your
favourite characters.
bit.ly/booktrust-fun

The Natural History
Museum has provided a
range of nature-themed
activities and crafts to do in
and around your home.
www.nhm.ac.uk/
take-part.html
Audible has made
hundreds of titles
completely free to help
during the pandemic.
stories.audible.com/
start-listen

COVID-19 RESOURCES
Throughout the
lockdown, NGA has
published new online
resources and guidance
(viewed more than
71,000 times) to
help you keep up to
date with:
the latest
information
about how

boards should respond
to the implications of
COVID-19
guidance and practical
resources on continuing
urgent business
Keep yourself briefed
with the latest resources
and guidance at
www.nga.org.uk/
covid-19

5
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DATA PROTECTION

GDPR: create
a culture of
goodbpractice
Governors, who
have ultimate
responsibility
for GDPR, should
not become
complacent,
says head
of advice
Rani Kaur

T

wo years on from the
initial hype around
the introduction of
the General Data Protection
Regulation (GDPR), you
could be forgiven for thinking
everyone is now well and truly
on top of the regulations.
Governing boards, which carry
ultimate responsibility for data
protection matters, may be
conﬁdent their organisation is
fully compliant.
However, in a workshop
on the topic at the clerks’
conference, Dai Durbridge,
partner in the education
team at NGA’s approved legal
partners, Browne Jacobson,
discovered some issues remain.
Therefore, while not the most
thrilling of topics, it is one well
worth keeping on top of.
You may already be aware
of the legal sanctions for
non-compliance, such as the
sometimes eye-wateringly
high ﬁnes, but there are other

consequences too. A data
breach can damage a school’s
reputation, not to mention
the potential impact on
the individuals whose data
was compromised.
Keep it on the agenda
To keep personal data secure,
the whole organisation needs to
be GDPR-competent, making
it a key part of a school’s
compliance culture. The culture
of good GDPR practice starts at
the top; those governing need
to model that by giving data
protection prominence.
This can be done by taking
an approach similar to
safeguarding, with GDPR
regularly discussed in
governing board meetings,
and, when necessary, the data
protection ofﬁcer attending to
answer questions.
You can ﬁnd comprehensive

8 GOVERNING MATTERS / JUNE
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RANI KAUR
NGA HEAD
OF ADVICE

●

Personal email addresses
should not be used for board
business. School or trust email
addresses are likely to be more
secure, and the school or trust
can retain control of them.

●

Personal data and conﬁdential
papers should be shared
and stored securely, with
documents passwordprotected when sent by email.

●

Conﬁdential papers and
data should not be printed.
If they are, they should be
securely stored and disposed
of appropriately. Governors
and trustees should also
avoid saving documents
on personal computers.

●

The board should check with
senior leaders that staff have
received adequate training
and that the learning is
tested and embedded. In the
event of a data breach, this
will help demonstrate to the
Information Commissioner’s
Ofﬁce the steps the school
or trust has taken to
secure compliance.

In the unfortunate event
there is a breach, after the
relevant steps have been
followed, it is important the
school/trust and the governing
board look back at the
incident and identify areas for
improvement, such as policies
that may need amending.
For practical guidance and
advice on the governing board’s
role in ensuring compliance,
NGA has updated its guidance
at www.nga.org.uk/complyingwith-gdpr

IILLUSTRATION: ISTOCK

advice on compliance with
GDPR in our updated guidance
(link below), but the following
actions are a good place to start:

nga.org.uk
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CHAIRING

Who wants to be a
governor chair?
Simon Richards, chairs development manager,
highlights the steps to aid succession planning by making
the chairing role on any board more manageable

G

IMAGE: SHUTTERSTOCK

ood chairing is
arguably the most
important element
of effective governance.
That is why it is so important
that we look at what good
chairing is, and why some
governors are reluctant to step
into the role.
What does good chairing
look like? Governors and chairs
up and down the country have
given us a long and varied list
of qualities, which reinforces
what we already know: the role
is broad, diverse, multifaceted
and must be tailored to the
school context.
However, discussions with
members revealed the top three
indicators of good chairing as:
● the inclusion of all board
members
● meeting and time
management
● good relationships with the
lead executive and clerk

will result in a rushed
and ill-informed decision,
where the right person is
elected through luck rather
than judgment.
Overcoming the barriers
It could be that a governor has
the skills – or the potential
to develop the skills – to be
the chair, but for a variety
of reasons, they may not be
putting themselves forward.
Overwhelmingly, the most
cited reason is the perceived
time commitment, but
other barriers include lack
of self-conﬁdence, the level
of responsibility, a lack of
understanding of the role
a lack of support, and the
current chair being a tough
act to follow.

Discussing and identifying
what a good chair means to
your board is a good starting
point to succession planning,
which is about preparing
your board for the future
and ensuring it has the right
people with the right skills
in the right place at the right
time. Waiting for a vacancy to
occur before even considering
the “who next?” question

nga.org.uk
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SIMON
RICHARDS
NGA CHAIRS
DEVELOPMENT
MANAGER

There are a number of ways
in which a chair and a board
can overcome these issues:
● The perceived time barrier
can be reduced or overcome
through strategies such
as effective delegation to
other governors.
● Making use of the skills and
experience round the table
can make governors feel
more valued and conﬁdent,
and therefore more likely to
consider stepping up.
● An effective clerk can
signiﬁcantly reduce the
administrative load for the
chair through annual work
planning, pre-meeting
preparation and organisation,
and post-meeting
action completion.
● The chair can appraise and
develop the clerk, addressing
any performance issues for
the beneﬁt of themselves and
their successors.
● Sharing the chair role, often
referred to as co-chairing, is a
structure increasingly used to
reduce the time commitment,
as is developing a good
working relationship with
the vice-chair.
The key message here is
that the workload and time
commitment of chairing can
be spread across all involved
in governance.

GOVERNING MATTERS / JUNE 2020 9
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ATTAINMENT GAP
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Closing
the gap

Addressing the
attainment gap
created by COVID-19
is a daunting
task, but this is a
unique opportunity
to change our
approach and make
a real difference,
says Sam Henson,
director of policy
and information

nga.org.uk
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ATTAINMENT GAP

T

hroughout the education
sphere and across the
political spectrum,
the attainment gap between
rich and poor is under the
spotlight, with a growing
sense that COVID-19 will
have serious long-term
repercussions for our most
disadvantaged pupils.
Even before the pandemic,
there was concern that more
children were suffering
under increased poverty, with
evidence from high-proﬁle
bodies such as the Education
Policy Institute (EPI)
indicating that the gap had
stopped closing in recent years
and could grow again.
Various recommendations
to address expanding social
deprivation and the attainment
gap have been forthcoming,
including calls for a new
£700 catch-up premium, an
intensive summer recovery
provision, other catch-up
programmes, and increased
access to one-to-one or small
group tuition.
Substantial reform
There is a more profound
conversation to be had
– what does the current crisis
teach us about the need for
substantial education reform?
The Headteachers’ Roundtable
has spoken about the need to
see beyond the current reality,
not putting everything back
as it was, to the degrading
experience faced by our

“WHAT DOES THE
CURRENT CRISIS
TEACH US ABOUT THE
NEED FOR SUBSTANTIAL
EDUCATION REFORM?”

SAM HENSON
NGA DIRECTOR
OF POLICY AND
INFORMATION

nga.org.uk
nga.org.uk
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disadvantaged pupils, and put
the focus now on humanity:
“The new broom needs to be a
commitment to fundamental
improvement in what we
expect of education and how
we expect that of educators.”
The EPI published
Preventing the Disadvantage
Gap from Increasing During
and After the COVID-19
Pandemic, offering a range
of ideas from suspending
Ofsted inspection until
2021 to doubling the pupil
premium for Years 1, 7 and
11 and establishing a teacher
volunteer scheme aimed at
retired and inactive teachers.
But how do governing
boards begin to process this
at a local level? Three years
ago, we set up our Spotlight
on Disadvantage campaign,
aiming to raise outcomes for
disadvantaged young people by
raising awareness, identifying
hidden barriers to progress
and backing measures for
increased inclusion.
Fast-forward through
to mid-2020, the horizon
looks very different. As the
realities of COVID-19 hit
every part of society, some
corners get hit hardest. A

sharp economic downturn
will undoubtedly push more
children onto the poverty line.
Our disadvantaged pupils are
on the cusp of a whole heap of
new barriers.
Tackling disadvantage and
alleviating poverty isn’t just
about spending money. It’s
also about being acutely aware
of how all aspects of school
life impact upon families and
pupils – and school life lately
has looked very different, or
been non-existent, for many
disadvantaged children.
As we return to a more
normal way of life, schools will
face a host of new challenges
beyond the immediate lack
of learning. There will be
increased bereavement, neglect
and anxiety for many pupils.
Governing boards need a
twofold approach: ﬁrst, to
ramp up efforts to challenge
disadvantage generally,
with a likely increase in the
numbers of pupils falling
into that category. Second, to
work with executive leaders
to address the impact of
lockdown experiences.
This should form part
of the wider discussion of
how to optimise the current
situation for the good of all
pupils and their learning,
considering actions such as
summer holiday provision,
potentially with more of a
focus on engagement and
pastoral support, rather than
on academic matters.
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Strategic discussion
However, the strategic
conversation on disadvantage
in particular needs to be
ramped up like never before.
It is a good time to reﬂect on
the basics of what this means
in practice, with governing
boards working with
senior leaders.
1. Schools need to understand
the barriers facing pupil
premium pupils, and how
those barriers have changed.
2. There will need to be time
spent exploring how to
overcome those barriers,
including using research,
such as the EPI report, to
inform decisions.
3. The pupil premium strategy,
written by school staff but
approved by the governing
board, will need to be rooted
in the context of the times.
4. Think about whether
existing processes and
timelines work. Boards
should not be afraid to
suggest altering the funding
plan if necessary.
5. The pupil premium strategy
needs to work alongside the
wider school improvement
strategy, which will also
need to be reviewed. But
both should be heavily
rooted in the school’s vision
and values. Boards should
look at how inclusive their
vision is and how it works
alongside so many of the
issues raised.
Using valuable research
Spotlight on Disadvantage
showed that governing boards

12 GOVERNING MATTERS / JUNE 2020
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can be quite inward-looking,
favouring the judgment of staff
and internal sources of data
when deciding on funding.
However, more than ever,
boards will need to draw on
research from the likes of
the Education Endowment
Foundation and the EPI to
understand the new landscape,
be willing to use established
initiatives differently and to
explore new ones.
There will be a huge
temptation to throw
everything at teaching and
learning, but it’s important
boards and leaders stop to
consider the evidence to

inform the right approach.
Governing boards need to
distribute pupil premium
more evenly to cover pastoral
needs and overcome the
increase in social, emotional
and health issues that impact
upon pupils’ learning. Schools
face a monumental task to
ensure all pupils are equipped,
ready and willing to learn.
It is a daunting task, but
I see this moment as an
opportunity to ensure we
don’t go backwards after the
pandemic. The outlook for our
poorest children must change,
and be taken more seriously
by everyone.

FURTHER READING
Education Policy Institute
Preventing the Disadvantage Gap
from Increasing During and After
the COVID-19 Pandemic:
bit.ly/EPI-preventingdisadvantage-gap

Sutton Trust
Social Mobility and COVID-19:
Implications of the COVID-19
Crisis for Educational Inequality:
bit.ly/ST-social-mobility
bit.ly/ST-school-shutdown

Children’s Commissioner
Tackling the Disadvantage Gap
During the COVID-19 Crisis:
bit.ly/CC-tackling-disadvantage-gap

Every Child Should
Measuring the Impact of
School Responses:
bit.ly/ECS-covid-impacts

nga.org.uk
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Governors’ role
in the climate
curriculum
Climate change will return to the headlines,
and governors must be proactive in asking
the right questions about environmental
education, says Stuart Boothman
nga.org.uk
nga.org.uk
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UN teacher programme:
unccelearn.org/educcate
UNESCO course for teachers
on climate change education:
unesdoc.unesco.
org/ark:/48223/
pf0000219752

21
GOVERNING MATTERS

As boards, we need to be proactive
in raising these questions. As
governors, we need to understand
the issue. As schools, we need to be
conﬁdent that we are preparing our
young people for their futures.

USEFUL
LINKS

MAY/JUNE 2019

What is a climate curriculum?
As a minimum, a climate curriculum
should include:
● age-appropriate teaching of the
causes of climate change, including
science, economics and sociology
● age-appropriate teaching about the
impacts of climate change
● opportunities for children to ask
questions and understand what
they, the school and society can do
to cut emissions – vital to address
climate anxiety
● older teenagers to explore political
and economic arguments about
preventing runaway climate change

To bring this into focus in
our own school, we need to
ask some big questions:
● What do our vision and values
say about educating children
for the world they live in? Do
we include climate change
within this?
● Does our wider curriculum
include educating children
about current issues or
their futures, including
climate change?
● What do our values and ethos
say about mental wellbeing?
Do we take responsibility for
addressing triggers for anxiety?
● What do young people say or think
about climate change? Do children
talk to teachers about climate
change or climate anxiety? Could
we explore this, perhaps through
the school council?
● Do our teachers have the
knowledge and skills to answer
pupils’ questions or to effectively
teach about climate change? Is this
part of our CPD programme?

GREENER GOVERNANCE

I

n the last 18 months, we have
seen a huge increase in concern
about climate change, particularly
campaigns led by young people.
Governors should be asking
themselves, what role can and should
the board play in these matters?
What are its responsibilities?
In my work with boards, I
encourage them to explore the
relationship between their values
and ethos, and their curriculum.
Developing knowledge and
understanding of climate change
will help prepare our children for the
one issue that will dominate their
adult lives; surely a valid aim for
our curriculum?

Sustainable Development
Goals teaching resources:
en.unesco.org/themes/
education/sdgs/material
SEED resources:
se-ed.co.uk/edu
Thoughtbox has begun to
develop resources for a
climate curriculum:
www.thoughtboxeducation.
com/climatecurriculum
Further resources are
available from organisations
such as Friends of the
Earth, the teaching unions,
Extinction Rebellion, and
from individual teachers
– all via the web.
Governors can
educate themselves
on climate change:
www.uncclearn.org/
learning-resources

Stuart Boothman is a
governor and IEB chair
in West Yorkshire, and provides
consultancy and training on the
board’s effectiveness
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MAT
CONFERENCE
PERFORMANCE

INTERVIEW

MAKING
WORLD-CLASS
SCHOOLS
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PERFORMANCE

Professor Deborah Eyre, founder of
High Performance Learning, talks to
Sam Henson about a new collaborative
philosophy, creating world-class
schools, and the role of governance in
grappling with the big questions

ILLUSTRATION: IKON

T

he origins of High Performance
Learning (HPL) lie in a deep
conviction that far more children
could do well at school than they
currently do. Professor Deborah Eyre,
founder and chair of HPL, is passionate
about making that happen.
HPL is relatively new to the scene and
has the chief aim of helping more children
reach high levels of performance. Eyre’s
vision is built upon a framework that looks
to exploit the HPL philosophy “designed
around the evidence from psychology and
neuroscience”, using practical action at
school level to create world-class schools.
“We’ve started the organisation, and
we work with schools so that they go
through a sort of process of adoption,”
she explains. With schools in the UK
state sector, independent sector and
English-speaking British international
schools, HPL provides a new, “not very
sector-dependent” approach. “When our
schools talk,” says Eyre, “they’re a family,
a community of schools; they don’t really
think that much about their sectors, they
think about being better schools. You can
learn from any sector – it doesn’t matter.”
With more schools than ever
appreciating friendship and shared
practice with other schools during the
COVID-19 crisis, is this sense of wider, less
formalised collaboration important for the
future as well? “Schools in England really
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value being part of a bigger community,”
Eyre replies. “I think being part of a family
with the same intentions is the glue.
It’s not that you don’t recognise sector
differences, but they’re not deﬁning.”
So what does ‘world-class school’
actually mean, and what role does
governance play? “We have 10
characteristics of what it means to be a
world-class school,” Eyre explains (see
table overleaf), “and some of those are
about the kind of conventional outcomes
that you’d expect, but some are about
the experience that students have when
they’re in school. Number one is you need
to know what you’re trying to achieve –
and governance really helps with that, as
boards ask: ‘Are we really creating these
kinds of students?’”
A quick guided tour of each of the 10
characteristics unveils some fascinating
yet refreshingly simple attributes that
make a school world-class. Third on the
list is making explicit to your students and
parents what it is you’re trying to achieve.
“Governance is really important in
agreeing how to craft that language within
its leadership teams,” says Eyre. “Who are
we, what are we, what makes us different?
It’s about being clear about what we’re
trying to do. Because in the end, that’s
what you hold yourself accountable
for. These schools are conﬁdent on
behalf of their students. That sense of
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“HAVING A REALLY ROBUST
TEACHING AND LEARNING
FRAMEWORK MAKES YOU LESS
RELIANT ON HEROIC LEADERSHIP”
conﬁdence – ‘if you come here,
you’re safe in our hands’ – is a
powerful message.”
A well-oiled machine
Then there is the need for
schools, as explored in the
sixth characteristic, to be a
well-oiled machine. “So it’s got
all its systems and processes
in place, and they work really
well,” she says. “And they get
to the same high standards for
students year on year, regardless
of their background. A colleague
from outside the education
sector once said to me that if
an organisation is a well-oiled
machine, it means it delivers
regardless of all the noise.
“So, if you go to a Michelinstarred restaurant, you still
expect to get your Michelin-

starred meal and experience.
You’re not really interested in
whether the sous chef didn’t
turn up or the suppliers didn’t
do what they’re supposed to do.
The sign of a really well-oiled,
world-class school is that it can
do it – whatever the situation, it
just adapts.”
World-class schools, she
continues, “have a vision and
they know what they’re doing
with it. They know what they
want to achieve, and they
monitor themselves.” This
ties in with ownership and
internal accountability, number
nine, which is distinct from
the external accountability
of Ofsted.
“It has to be found in the
school having its own sense
of purpose, its own vision for

where it wants to go,” Eyre
believes. “And it has to measure
itself against its own vision,
which it can then talk about
with external regulators.
“The schools should be
conﬁdent in expressing who
they are; ﬁnding their own story
is a really important part of
success in any organisation. If
you want to do something, if you
think it is important, but it is a
bit leftﬁeld, whatever it is, then
you just have to be prepared to
justify it.”
She adds: “External
regulators are not designed to
measure everything. The most
successful schools don’t exist to
satisfy the external regulators.
They usually do, extremely well,
but they have their own sense
of purpose.”

10 characteristics of world-class schools
1

They start by focusing on the proﬁle of the type
of student they want to develop and build their
accountability measures around this.

6

They see the school as a well-oiled machine that can deliver
the same high standards for students year on year regardless
of background.

2

They select a core curriculum that is well suited
overall to their vision and then audit it in order to
enhance and supplement where needed including
via the enrichment offer.

7

They are purposeful but also relaxed, with both students and staff
at ease in the school.

3

They make explicit to students (and parents)
what they are trying to achieve and how they
should participate.

8

They place a high level of trust in their teachers, and their students
and structures assume timely intervention and benchmarking
rather than constant monitoring.

4

They are conﬁdent on behalf of their students
who feel they can trust the school to help them
be successful.

9

Internal accountability precedes external accountability and they
take ownership for their own performance.

5

They see personal and pastoral support and
guidance as crucial to academic success.

10

Everyone feels an emotional attachment to the school but they
don’t see themselves as world-class because they are never
complacent and are continually seeking to reﬁne and improve.
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Grappling with
the big questions
For any school to feel free
enough to do its own thing,
the governing board’s role will
be crucial. Eyre speaks with
the experience of having had
governance roles in different
organisations since she was a
young teacher. “Governance
is all about grappling with the
big questions, setting direction.
Successful governance is all
about the questions you ask in
a way that helps senior leaders
think through some of the
things they are doing – the
probing rather than accusatory
question. The best governors
enable heads to be the best
they can be.”
In a world-class school,
by Eyre’s deﬁnitions, the
responsibility is not just on

“GOVERNORS
CAN HELP IN THE
CLARIFICATION
PROCESS,
ASKING FOR
INFORMATION,
QUESTIONING
PRACTICALITY
AND REALISM”
the head, however, which is
good news for governors. “One
of the fears governors have is
that everything resides in the
headteacher and, if the head
moves on, it’s a massive risk
point for them. Having a really
robust teaching and learning
framework makes you less
reliant on heroic leadership.”
Looking with fresh eyes
Another area where Eyre sees
governing boards as important
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SAM HENSON
NGA DIRECTOR
OF POLICY AND
INFORMATION

is in change management.
“Schools have been subject
to an enormous amount of
change, but most has been
imposed from above,” she
says. “Most schools have not
developed a particularly strong
understanding of how to
conduct their own change.
“It’s a skill-set that all
organisations have to learn.
You have a sense of where you
want to go, looking at where
you are now as your baseline,
and you create an action
plan for how you get there.
Governors can really help
in the clariﬁcation process,
asking for information,
questioning practicality
and realism.”
Eyre advises governors
to balance their degree of
involvement in the process.
“I cannot stress enough the
objectivity that governors can
bring, because they’re not
involved in the day-to-day.
When they look at something,
they look at it with fresh
eyes, and they can bring
that objectivity and it’s just
so helpful.
“The challenge for those
governing is ﬁnding the right
point on the continuum
between too much interference
and getting into the executive
space, and the other end, which
is ‘We trust the head, we’re all
good friends.’”
Straying too far into
operational matters
can “dampen the senior
leadership’s own conﬁdence
in their abilities. They cease
to take full ownership. That’s
really dangerous because then
nobody knows who’s driving
the ship.”
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GREENER GOVERNANCE

UNLEASHING POTENTIAL
Our national conference will focus on how we can unleash the potential from within ourselves,
our colleagues and our organisations to allow further growth and development and in turn further improve
pupil outcomes and progress.
SPEAKER ANNOUNCEMENT
We are excited to announce our speaker line-up includes

BARONESS KARREN BRADY CBE

who has first-hand experience in unleashing potential through her own
career and her time on The Apprentice.

covering all areas of the
ISBL Professional Standards,
there is something for everyone.

BOOK NOW
for just

£325*

PRACTITIONER-LED
WORKSHOPS
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EARLY S
CLOSE 20
E 20
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Offering first-hand practical
tools to allow delegates to be
the catalysts for change in
their own schools.

12–13 November 2020
*£325+VAT relates to member
rate for full conference
We are monitoring the current situation and government advice.
More details can be found on at www.isbl.org.uk

Hilton Birmingham Metropole
https://isbl.org.uk/National-Conference
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Funded by

Access at least £1,000 of funding
for your board’s development
Lead and support your governing board to have
real impact on your school’s improvement

Development for Chairs

Development for Boards

This is a leadership programme designed for governors
both aspiring to become a chair and currently working as a
chair. The programme will support you and a governance
colleague to work together to develop your leadership skills.
The programme runs over approximately three terms. The
cost is £500 per participant and up to two places can be
fully-funded by the DfE. All boards in England are eligible for
two funded places.*

This programme is designed for those governing in MATs,
empty MATs and federations of two or more schools, or
IVHYKZVMZJOVVSZPU+M,ZWLJPÄLKHYLHZVM,UNSHUK^OLYL
the school is rated by Ofsted as Requires Improvement. This
is a consultant-led bespoke programme, that will be tailored
to your board’s circumstances, to improve practice and
outcomes, and includes two places on the Development for
Chairs programme. It can be fully-funded by the DfE, with at
least £2,500 of funding available per eligible trust or board.*

Development for Clerks
/HYHO&HUWLðFDWHLQWKH&OHUNLQJRI6FKRRO
and Academy Governing Boards
This accredited programme is designed for clerks with at
least three months experience currently working in any school
setting, to develop the knowledge and skills needed for highquality clerking. The programme runs over approximately nine
months and the total cost is £449. Participants pay £99
if they take up DfE funding worth £350. *

p18.NGA.Issue 3.20.indd 10

BOOK YOUR PLACE
*Each programme can be part or fully-funded by the DfE.
Please visit our website to register and enquire about
eligibility for funding.
0121 237 3780
leading.governance@nga.org.uk

www.nga.org.uk/leadinggovernance
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MOVING MATS FORWARD

Meet the parents
With parents largely unaware of what multi
academy trusts are, Hannah Garrington
asks how trusts can improve parental and
community engagement

O

nly one in ﬁve parents
can explain what a multi
academy trust (MAT) is,
while, worryingly, among parents
who actually have children in
MATs, the ﬁgure is only slightly
higher at two in ﬁve.
Whose role is it anyway?
These statistics were revealed
Attendees considered parents’
in a December 2019 report by
lack of understanding around
Parentkind, which also found that
MAT structures and debated the
parents have more trust in school
extent to which parents wanted
leaders than they do in MATs,
involvement or engagement from
or local or central government,
trust level. Some argued that the
resulting in “considerable
schools will always remain the
distance between parents and key
“main attraction”.
education decision-makers”.
However, as parents visit the
We also examined the potential
schools, one attendee pointed
disconnect between MATs and
out that this lent itself to “chance
their wider communities in our
encounters” that can help foster
Moving MATs Forward report,
and develop relationships
which acknowledges that many
between parents and staff
MATs “struggle to engage with
members. Such opportunities are
stakeholders, including staff,
less likely to occur at MAT level.
parents, pupils and those in the
Others agreed that the school
local community”.
could be seen as the “gateway”
To consider the role of MATs
to the MAT.
in parental and community
Also discussed was the degree
engagement, NGA,
to which MATs should
along with Parentkind
delegate responsibility for
and the Confederation
parental and community
of School Trusts,
engagement to local
brought together MAT
levels of governance, such
and sector leaders from
as academy committees
across England for
or local governing boards.
HANNAH
a roundtable hosted
Many agreed that it
GARRINGTON
NGA
by Browne Jacobson,
should not be simply
RESEARCH AND
NGA’s approved
delegated down and
INFORMATION
OFFICER
legal partner.
forgotten about.
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Care for the whole community
It was acknowledged that larger
MATs may ﬁnd engaging with
their parents and communities
more difﬁcult, with smaller
community MATs at an advantage.
However, when it came to
providing additional services to
parents and communities, larger
MATs were perceived to be better
positioned. Food banks were a
powerful example of this.
The roundtable brought serious
consideration to how MATs can
engage with their parents and
wider community, and the unique
role they can play. To further
examine the issues, we are looking
to conduct a project to share
the expertise of MATs and their
schools doing this well.
Get involved
We are also interested in
hearing your experiences in
engaging with key stakeholders.
If you would like to share your
thoughts or get involved, please
email research@nga.org.uk

Useful links
Read Moving MATs Forward at
www.nga.org.uk/Moving-MATs-forward
Read Parentkind’s survey report at
bit.ly/Parentkind-2019-survey
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The
evolving
role
of the
clerk
Raising clerks’ status,
encouraging CPD and
the best ways to recruit
and retain an effective
clerk were all under
discussion at the NGA
clerks’ conference in March

Peter Swabey, policy
and research director
for ICSA, the Chartered
Governance Institute
● Charlotte Harding, Leading
Governance programme
manager at NGA
●

See
page
22 for Steve
Edmonds’
advice on the
key skills
of clerking

Raising status
The panel agreed there should
be greater recognition of the
breadth and depth of the clerk’s
role and the range of skills and
knowledge needed to deliver it.
However, they were sceptical
that a speciﬁc set of functions
and duties applied to all clerking
roles would achieve this.
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A

lively and thoughtprovoking panel
discussion, hosted by
NGA chief executive Emma
Knights, kicked off proceedings
at the NGA clerks’ conference
with a focus on the evolving role
of the governance professional
in schools and trusts.
On the panel were:
● Dame Kate Dethridge,
interim regional schools
commissioner for northwest London and southcentral England
● Tomas Thurogood-Hyde,
governance manager of
Astrea Academy Trust

nga.org.uk

15/05/2020 09:38

make the role more attractive,
while others stated that clerks
themselves were uniquely
placed to promote opportunities
for professional growth.
The panel concurred that
effective governing boards
should be proactive in
supporting clerks to identify
their own development
needs, while clerks were
also encouraged to take the
initiative themselves.

Delegates and
panellists at the
clerks’ conference

CLERKING MATTERS

Peter Swabey pointed
out that different types
of governing board have
different requirements of
their clerk. He contrasted
clerking the governing board
of a standalone maintained
school with operating as
governance manager in a multi
academy trust.
Charlotte Harding added
that it is more constructive to
promote clerking as a profession
that includes many roles, than
it is to attempt to standardise a
range of complex activities that
are context-driven.
It was agreed that the
Department for Education’s
Clerking Competency
Framework successfully brings
together the common elements
of clerking within multifaceted
governance arrangements.
Raising the status of the
clerk would also help address
the acknowledged issue of
variable pay and remuneration
that is a barrier to recruitment
and retention.
Dame Kate Dethridge
suggested that calling clerks
governance professionals would

CPD for clerks
Charlotte Harding highlighted
the DfE-funded professional
development programmes for
clerks, which has improved
clerks’ knowledge and skills and
built peer support networks.
Tomas Thurogood-Hyde
added that Ofsted’s evaluation
should include whether those
governing have access to
robust professional support
and advice.
Charlotte also highlighted
the increasing number of clerks
coordinating their boards’ use
of the Inspiring Governance
recruitment platform to recruit
suitably skilled individuals.
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CLERKING MATTERS

The

courageous
Communication and
inﬂuencing skills, aligned
with the courage to speak
up, are as important to
clerking as knowing the rules
and procedures, explains
NGA director of advice and
guidance Steve Edmonds

W

hen I was asked to
deliver a workshop
at NGA’s annual
clerks’ conference in March
(see page 20 for a roundup) I pondered a suitable
topic to cover. This led me to
reﬂect on the many aspects
of the clerk’s role, skills and
behaviours, all of which are key
to improving governance.
It also led me to revisit the
Department for Education’s
Clerking Competency
Framework, published
in 2017, which provides a
helpful overview of the key
competences that all clerks
should have and build on.
These are:

clerk

an understanding of
governance in their context
● administrative competence
● advisory skills
● a knowledge of the people
on the governing boards,
their skills and the ability to
develop effective working
relationships with them
●

More than just minutes
At NGA, we often say that
when it comes to making
governance good, people
are just as important as
processes and procedures, if
not more so. It seemed right
therefore to cover how clerks
develop relationships and
communication techniques
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STEVE
EDMONDS
NGA DIRECTOR
OF ADVICE
AND GUIDANCE

that support and challenge the
board to focus on its strategic
role, manage its business well
and develop its skills and
knowledge. Additionally, I
looked at how clerks judge
when it is the right time to
speak up.
Professional-quality clerking
is about much more than
taking minutes, as the Clerking
Competency Framework
rightly states. Those of us
who have undertaken the role
will testify to that. Depending
on the situation, clerks fulﬁl
the role of researcher, adviser,
compliance ofﬁcer, problemsolver, counsellor, trainer or
coach. Sometimes all these and
more at the same time!
Clerks often tell us that
their role is made so much
harder when it is not fully
understood or appreciated
by the governing board. This
can manifest itself in tardy
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circulation of board papers
or the board ignoring or not
respecting the clerk’s advice.
While the clerk might,
understandably, view this,
and the overall effectiveness
of the governing board, as
largely outside of their control,
that really isn’t the case. By
developing relationships
with their colleagues on
the board, particularly the
chair, and understanding
what makes them tick,
clerks can both tackle these
issues and promote good
governing behaviours.
Back to basics
Before turning attention to
the skills and techniques that
make them inﬂuential, clerks
need a ﬁrm foundation on
which to base those skills. This
foundation comes from having
conﬁdence and credibility,
which in turn comes from
getting the basics right.
A clerk with good knowledge
of rules and procedures and
how to apply them, as well as
awareness of good practice
and how it should be applied
in their context, instils
conﬁdence in others, supports
the team dynamic and models
a professional approach.
Therefore, induction and
ongoing CPD is a must.
NGA’s Leading Governance
development programme for
clerks not only recognises
professional competencies, it
also develops knowledge, skills
and networks.
Key skills of clerking
In my workshop, I
concentrated on three key
skills that help make clerks
more inﬂuential.
1. Building a rapport,
particularly with those you

“IF RESPECT AND
RAPPORT EXISTS,
THE BOARD IS
MORE LIKELY TO
BE PERSUADED
BY THE CLERK’S
ADVICE”
work closely with, namely
the chair and school leader.
Something I discovered in my
own clerking roles is that while
you may think you are being
helpful by regularly reminding
others what they need or are
required to do, they may not
feel the same way!
So be approachable,
try to ﬁnd out about the
circumstances of people you
work with, and how you can
best work together. This will
make it more likely that they
will take note of your situation
in return.
2.The skill of listening. Clerks
need to listen intently to what
is being said in meetings
and understand it in a way
that allows them to make
an accurate record. Just as
important, however, are the
listening skills that allow
them to analyse problems,
understand what people want
and resolve tensions.
Balance active listening
(holding eye contact, nodding,
having good posture)
with reﬂection (repeating,
paraphrasing and summarising
to show you truly understand).
This will make it more likely
that people will also listen
when you need them to.
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3. The power of persuasion.
If respect and rapport exists,
the board is more likely to
be persuaded by the clerk’s
advice. Still, it is important
to think about the beneﬁts of
the advice and how these can
be sold to the board.
For instance, if the clerk’s
professional advice is to
establish a new committee,
then the board might need
convincing why more of their
volunteering time should
be invested here. You, the
clerk, could sell the beneﬁts
by explaining how it would
improve monitoring practice
and save time at meetings.
So much of the above is
driven by context, and we
could all tell stories from
own experiences. Whatever
your context is, there is
almost certainly something
you can do as a clerk to
build your conﬁdence and
inﬂuence on governance.
This may involve some
bespoke CPD, highlighting
an issue at your appraisal (or
pointing out that you need
one), reaching out for advice
and support, or networking
with your peers.
We are committed to
helping you do this, to
prioritising the support we
give to clerks, and to raising
the proﬁle and value of
good clerking.
Find out more...
Clerking Competency
Framework: www.nga.org.uk/
clerkingframework
Leading Governance
Development for Clerks:
www.nga.org.uk/
LeadingGovernance/
Clerks.aspx
nga.org.uk
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REMOTE LEARNING

Reflecting on
remote learning
The use of remote learning at
this time could change education
in the future, says education
consultant Brian Lightman
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T

he way schools
have responded to
the unprecedented
circumstances of the
COVID-19 pandemic has been
nothing less than impressive.
Among the numerous
challenges they have faced,
one of the most demanding
has been the task of providing
remote-learning opportunities.
Though many schools have
been making extensive use
of virtual learning resources
for homework and revision
for some time, here are three

reasons why providing work
without daily face-to-face
contact and the established
support systems presents a
very different challenge:

1

When schools are open,
teachers are there to
explain work they are setting;
answer questions; monitor
understanding, progress
and effort; intervene; and
adapt tasks. If students are
to work remotely, different
systems and approaches will
be needed.
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“DURING CLOSURE, MANY
SCHOOLS HAVE LEARNT
A GREAT DEAL ABOUT
THE DIGITAL DIVIDE
BETWEEN HOUSEHOLDS”

2

Teachers have
varied experience
of producing remotelearning resources.
Significant training
needs have been
identified and schools
are working hard to
meet these.
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3

The use of educational
technology has not been
high on the policy agenda
during recent years. Indeed,
there has been much debate
and controversy around the
use of smartphones in school.
During the shutdown these
have been vitally important,
but it has become clear that
access to a laptop and fast
internet are also essential.
It has also become clear
that there is a digital divide
between households that do
and do not have this. During
the weeks of closure, many
schools and the Department
for Education have learnt a
great deal about this and have
begun to address it.
Schools have risen to all
of this heroically, and a
number of trusts and other
organisations have produced
some excellent curriculum
resources. However, we will
not know the impact of these
efforts on students’ learning
until we have had a proper
opportunity to evaluate it.
What have we learnt?
If anything positive is to come
out of the current crisis, there
is an unexpected opportunity
for governors and trustees
to consider the lessons we
have learned in order to
operate in new ways. As we
inch our way back to some
kind of normality I would
invite you to consider these
20 questions:
1.What lessons have we
learnt from the use of
remote-learning platforms
during this period?
2.What do we not yet know?

3.How are we going to assess
the impact on learning of
the work students have been
given during the closures?
4.What is our plan to evaluate
the above?
5.How will we involve
students, parents and staff ?
6.What is the feedback from
students? What must we
teach them to ensure they
have the knowledge and
competence to make use of
remote-learning resources?
7. What is the equality impact
of the types of learning that
have taken place?
8.What have been the
lessons regarding the
disadvantaged?
9.What have we learnt about
the ‘digital divide’ and what
are the implications?
10.What are the implications
in terms of future provision?
11.During this period,
smartphones have
been the main tool for
communication with most
students. What are the
implications for future
school policy and practice?
12.What lessons have
we learnt about
preparing students for
independent study?
13.What have we learnt about
ways of communicating
with individual students to
offer them help and advice?
14.Are there opportunities
to use electronic
communications to organise
some of the interventions
that often take place after
school? Can any additional
sessions be recorded? If
so, what would be the
implications on monitoring
progress and impact, and
checking understanding?
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WE WILL
NEED A PLAN
TO EVALUATE
THE IMPACT
ON LEARNING
OF THE WORK
STUDENTS
HAVE BEEN
GIVEN

15.Are there opportunities to
use these kinds of systems
more for students who are
not attending school for
whatever reason?
16.Are there opportunities to
use these types of resources
for students who need to
be removed temporarily
from lessons?
17.To what extent can
such resources be used
in PRUs?
18.What do we need to learn
as a profession to use these
resources effectively?
19.What are the implications
of interacting electronically
with students in terms
of safeguarding?
20.What are the implications
for our budgetary and
school improvement plans?
Though it is beyond
the scope of this article to
consider in detail, there are
also exciting implications
for staff professional
development, their wellbeing
and workload. Governors
have an opportunity to
consider how we can use
new technologies to make
professional learning more
accessible than some of the
more traditional face-to-face
approaches we rely upon.
Brian Lightman is
former general secretary
of the Association of School
and College Leaders and owns
school leadership consultancy
Lightman Consultancy. He is
also advising BeReady, a
provider of digital learning
solutions. Find out more by
emailing info@bereadygroup.
org or contact Brian at brian.
lightman@bereadygroup.org
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Governance
in

9
1
D
I
V
CO

times

Director of advice and guidance Steve Edmonds
reﬂects on how the traumatic circumstances we have all
experienced are leading to a different way of governing

A

s I write, we are experiencing
disruption in the life of our
country. This has brought
grief to some and enormous
changes to the daily lives of us all. Those
leading and working in schools have
rightly taken their place next to our NHS
staff and other critical workers as central
to helping get us through the coronavirus
(COVID-19) crisis.
The government decision in March to
close schools to most pupils until further
notice (as well as cancelling primary
assessments and exams) has seen
schools and trusts tackle the challenge
of continuity of education for all pupils
alongside provision for vulnerable
students and the children of key workers.
School leaders have been at the
forefront, working tirelessly and with
the utmost professionalism to deliver
the services required both in and out
of school. Standing alongside them,
governors and trustees have been
ready to give support and guidance as
necessary, without adding to the pressure
of the situation.
While it is secondary to the challenges
faced by school leaders, and the personal
and family concerns of all of us, it is still
vitally important that governing boards
adjust to new priorities and ways of
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1

School leaders and
governing boards
working together are an
overwhelming force for good
We have always known this, but it
has been humbling to hear from so
many chairs about how in awe they
have been of school leaders and staff.
Similarly, school leaders have received
regular supportive messages from
governing boards, offering help and

encouraging them to prioritise their
own emotional and physical health as
far as possible.

2

It is more important to
do the right thing than
to slavishly stick to rules
and procedures
Governing boards have encountered
issues in following processes and
procedures that apply in normal
times: for example, in making urgent
decisions or electing governors to
replace outgoing members of the
board. Governing boards have had to
intelligently balance the risk of not
operating strictly by the rules against
doing the right thing for their schools
and their pupils.
It is testament to their
professionalism that they have been
able to do this without jeopardising
care and due diligence. And, as
always, the contribution and advice
of clerks/governance professionals
has been invaluable.

3

conferencing in other ways, such as
the recruitment of senior leaders and
board members. This approach, as
well as making it easier for governing
board members to attend, helps
to promote more sustainable ways
of working.

4

Governance has a crucial
role in rebuilding when
schools fully reopen
During the period that schools
have been closed to most pupils,
governing boards have rightly focused
on supporting their school leaders
to prioritise operational matters
at the same time as monitoring
the safeguarding, wellbeing and
welfare implications for staff and
pupils, particularly vulnerable and
disadvantaged pupils.
As attention turns to the reopening
of schools, whenever that may be,
the support and challenge provided
by governing boards is needed in the
discussions that take place at school
level about how reopening might
happen at the right time, and the
preparations that need to be made.
Governance also has a role in
the rebuilding process following an
unprecedented period for schools
and society. While the normal checks
and balances should continue and
inform our courageous conversations
on behalf of pupils, boards must
also acknowledge the impact that
COVID-19 has had on all of us.
So rather than ﬁxate on reinstating
accountability measures and
processes, governing boards should
show ethical leadership and prioritise
listening to and communicating with
staff and stakeholders about what
truly matters: what we are trying
to achieve for our school
community, how we support
them to overcome what has
happened, and help them to
move on in their lives.

Governors have adapted
well to virtual meetings
Like many of us using
unfamiliar technologies to work from
home and communicate, governors
have had to adapt quickly to virtual
meetings. This has presented some
challenges, but many of you have
shared your ways of overcoming them.
Among the secrets to success is
putting someone in charge of setting
them up (so everyone else can
easily join the meeting), testing the
technology in advance, scaling down
agendas, writing reports and setting
ground rules, such as allowing the
chair to lead or using the mute button
when not speaking.
The experience
of managing virtual
meetings should hold
governing boards in good
stead for the future. We
anticipate that more
governing boards will
STEVE
EDMONDS
mix face-to-face with
NGA DIRECTOR
virtual meetings to aid
OF ADVICE
efﬁciency, and use video
AND GUIDANCE
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working to enable urgent business
to be carried out and necessary
decisions to be made.
At NGA, we have been dealing with
the constantly evolving challenges.
We have also been taking stock and
staying grounded in your experiences.
Here are some of the things we
have learned.

More information
Access guidance and
resources on coronavirus at
www.nga.org.uk/covid-19
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PROFESSIONAL DEVELOPMENT

TRANSFER OF TRAINING

Putting

training
into practice

P

art of my approach
when I became chair of
governors at a primary
school in Bracknell
Forest in 2015 was to encourage
all governors to attend training
wherever possible. Luckily, I
worked with a motivated bunch
who enjoyed training and didn’t
need much encouragement.
The challenge was then to use
what they’d learned to improve
their performance and that of
the governing board. We tried
several different strategies,

Chair of governors
Brian Paxton looks
at how training can
improve governance
mostly led by our training and development
governor, with varying degrees of success.
In my recent master’s in Psychology of Work
at Leicester University, I researched how
governors use what they learn in training to
improve their performance on the board. This
process is called ‘transfer of training’ and is

30
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deﬁned as happening when a
learning process takes place
in one context and the learner
applies it in a different one.
There has been very little
research regarding governors
and training, and none (that I
could ﬁnd) regarding transfer of
training. The little research that
has been carried out suggests a
positive link between governing
boards that are well trained and
their effectiveness.
A framework to explain
transfer of training, presented
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Volunteers and training
I was keen to explore whether
volunteers are more likely to
transfer what they learn. One
of the appeals of volunteering,
as identiﬁed by Clary et al,
is to provide new learning
experiences and the chance to
exercise unused knowledge,
skills and abilities. So it could
be that governors or trustees
are more motivated to train
and transfer the learning into
practice than non-volunteers.
I carried my research out
over a three-month period,
in conjunction with the local
authority, using face-toface interviews and online
questionnaires to understand
views and identity factors
that inﬂuence how governors
transfer what they learn. I
identiﬁed three themes:
1. Personality: A recurring
theme is the diligence with
which governors apply
themselves to their task. The
desire to do the role to the best
of one’s ability seems to drive
the motivation for training
and transfer. This combination
of volunteer motivation and
conscientiousness makes
governors more likely to attend
training and transfer what
they learn.
2. Utility: This theme refers to
the decision a trainee makes
nga.org.uk
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regarding suitability
and application of
MOTIVATION
TRANSFER
training. Transfer
TO LEARN
is more likely in
training that is
relevant to the role.
Appropriate content
and credibility of
training also has an
MOTIVATION
impact on motivation
TO TRANSFER
to learn and transfer.
One governor commented
that the local authority trainer
“structured the training so that
it was very easy to think ‘this
new every day.” This evidence
is how I could apply it’.” Other
supports volunteer motivation
governors highlighted the “clear theory, and the overwhelming
takeaways”, new ideas and the
governor perception being one
course material.
of a drive to learn.
Practicality and potential
Governors’ intentions to
applications played an
use newly acquired skills and
important part in the decision
knowledge was evident, with
to train. One said, “The more
comments including: “I was
practical stuff suits me,”
committed to transferring the
and another stated, “It was
training when I signed up to
the practical application of
the training”; “Always willing
how it makes a difference to
to apply what I have learnt”;
the children.”
and “No point in attending
if you do not apply what you
have learnt.”
3. Motivation: Trainees must
be motivated to learn. As
mentioned, governors, as
Future steps
volunteers, are predisposed to
To take advantage of
learn new things. Governors
governors’ diligence and to
commented on their passion
encourage transfer, training
for learning: “100% learning
providers should offer training
is my thing” and “I’m a big
that clearly addresses gaps in
believer we learn something
governor knowledge. Trainers
should provide exercises to
assess interventions according
to these standards.
Trainers should provide
practical takeaways that
governors can implement
PERSONALITY
immediately to support
transfer, introduce action
plans developed at the end of
UTILITY
training interventions, support
the use of governor mentors
MOTIVATION
and coaches, and encourage
group discussions to develop
peer-to-peer learning.

PROFESSIONAL DEVELOPMENT

by Baldwin and Ford,
highlights training design,
trainee characteristics and
work environment as factors
in training input. Of these,
it is widely accepted that the
trainee characteristics that play
a key role in transfer of training
include personality, motivation
and trainee ability.
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TRIAL

E-LEARNING
ANYTIME, ANYWHERE
GOVERNORS TRUSTEES CHAIRS CLERKS

INTERACTIVE
FLEXIBLE
AFFORDABLE
ESSENTIAL

Start your free trial and explore how NGA
Learning Link can support your governing board
The National Governance Association has teamed up with Virtual
College, one of the UK’s top e-learning providers, to deliver
accessible, engaging and convenient e-learning.
Learning collections include: structures, roles and
responsibilities; good governance; vision, ethos and
strategic direction; pupil success and wellbeing; the
best use of resources; compliance and much more.
:PNU\W[VHJJLZZÅL_PISLLSLHYUPUN[VOLSW
governors, trustees, chairs and clerks develop
their governance skills and knowledge.
7YL]PL^Ä]LZLSLJ[LKTVK\SLZ!
 Ofsted and the new Inspection Framework
 Arts and cultural education
 Succession planning
 Working together: building the team and

improving the organisation
 Governance: your role, your responsibilities,

FREE
TRIAL

your organisation

TAKE THE NEXT STEP

0121 237 3780
www.nga.org.uk/learninglink/trial
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IN MY EXPERIENCE

Educators on board
Educators from other schools can bring
priceless experience and expertise to a
governing board, as chair of governors
Dr Tracey Bailey discovered ﬁrst hand

IMAGE: IKON

H

aving an education
professional on the
board is really valuable.
They understand the education
context, can get to grips quickly
with issues and know the right
language to use.
I recruited an education
professional from another
school and she brought
signiﬁcant beneﬁts. In my
experience, someone who
works with children remembers
the individual at the end of the
policy or on the other side of
the data. They can also relate to
the impact of policies and think
about issues such as mental
health, wellbeing and workload
on teachers.
There is shared practice
A teacher from
“SOMEONE
between
her two roles. For
another school
WHO WORKS
example, she has recognised
can be more
WITH CHILDREN mental health issues as
independent,
REMEMBERS
something increasingly seen in
while knowing
THE
her own school and reﬂects the
both the job role
INDIVIDUAL AT importance of these issues in her
and governance.
THE END OF
practice as a governor. Being a
Teachers from
THE POLICY” practitioner herself allows her to
outside the school
recognise what is important in
can challenge more
conﬁdently and can be a critical the board’s discussions and decisions.
Due to her time commitments to her own
friend without worrying about
school she is not always able to make visits;
challenging their employer
however, her expertise is invaluable at board
or manager.
meetings. Her school did release her to attend
There is also an incentive for
our meeting with the Ofsted inspector when we
them to know different areas
were visited in January, which was very useful!
of education in more detail.
I would deﬁnitely encourage boards to recruit
On my board, the teacher from
outside our school learns things educationalists. It gives them an opportunity
to develop their own skill set and interact with
as a governor and through her
people they wouldn’t usually meet. Our governor
responsibility for SEND that
has now become a middle leader, so her career
help in her day-to-day role at
has been enhanced by her work as a governor.
her own school.
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WHY
GET AN
EDUCATOR
ON BOARD?
● Getting someone with
education expertise and
experience can help in
effectively supporting
and challenging
executive leaders.
● You beneﬁt from
someone who brings
ideas and insight from a
different phase, type of
school or area.
● Their specialist
skills, knowledge and
expertise may include
data analysis, teaching
and learning, SEND,
curriculum, safeguarding
and more, which can add
valuable perspective
to your discussions
and decisions.
● With experience of
working in a school,
education professionals
can shape the culture
and policies of your
school/trust with a
view on how they may
impact practice.

Find out more...
www.nga.org.uk/
educators-on-board and sign up
with Inspiring Governance to
connect with volunteers at
www.inspiringgovernance.org.
Dr Tracey Bailey is chair of
governors at Giles Brook Primary
School in Milton Keynes
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WELLBEING

People first
We should take the opportunity now to rebuild
the mental health and wellbeing of our school
community, says Andy Mellor of the Schools
Advisory Service

A

the head/CEO, get the basic
requirements of sleep, eating
properly and time to exercise
and relax to ensure their
immune systems and mental
health are properly nourished.

Crucial support
School leaders will be
managing their own and
their staff ’s anxieties around
the safety of a return and
how to meet their children’s
needs. Here governors – and
speciﬁcally chairs – can play a
critical role. The head or CEO
needs the support of their
governing board and trust
board now more than ever.
Make contact with the
head or CEO to listen and
offer support, even if it isn’t
being asked for. We will have
staff, pupils and the wider
community who have been
bereaved or traumatised by
their experience of lockdown.
School leaders need to know
that they have support during
these unprecedented times.
It is vital that staff, including
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Pause to reﬂect
When we emerge from this
enforced cocoon, we need to
ensure we create a better world
and don’t just go back to the
things that we’ve done before.
I would urge governing
boards to consider the mental
health and wellbeing for all in
their school community and
ensure these needs are met
before we return to any sense of
normality. Give staff the space
and tools to assess need and use
this time to have a conversation
about what we want from our
schools and what we really
value. Let’s look after our
community ﬁrst, then learning.
Post-lockdown checklist
Phase 1: Assess physical and
mental health and wellbeing of
staff and students – who will
need extra support?
Phase 2: Gradual assessment
of what students have learnt
since lockdown began.
Phase 3: Staff to begin to plan
to meet students’ needs and
seek wider support.
Andy Mellor is the national wellbeing
director for the Schools Advisory Service
@andymellor64

ILLUSTRATION: SHUTTERSTOCK

s we battle with the
coronavirus situation,
it is interesting to
assess the world as it has
become and to look at what
is seen as valuable when we
feel vulnerable.
The emphasis on what we
currently value has shifted
hugely as a nation. Whether it
will stay that way when things
return to a normal as yet
undeﬁned, who knows?
What we do know is that
there is a tidal wave of mental
health challenge coming our
way, and schools need to
be ready. Our ﬁrst priority
is to assess the readiness of
our children to learn, before
moving onto what they have
learnt, then planning a way
forward from there.
It is worrying that there
seems to be a rush to ﬁll
gaps and catch up, when we
have no idea what they are
catching up to. Inevitably the
main focus for this intervention
are ‘the disadvantaged’.
Elsewhere, Ofsted have
said that schools need it
(Ofsted) now more than ever
now. I think any school leader
would vehemently disagree.
Accountability has its
place, but schools need
stress lifted as we move
forward. We must attend
to the mental state of our
returning staff and children
before we try to force them
to catch up with a notional
academic destination.
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chatters

WEBINAR
PODCAST
SERIES

2020

Governing

NGA LAUNCHES
NEW WEBINAR AND
PODCAST SERIES
NGA’s new series of webinars and podcasts are designed to
support and enable governors, trustees and clerks to continue
governing during the COVID-19 outbreak and beyond.
Webinars

Podcasts

Topics covered so far:

Every month we will be using our new
podcast, Governing Chatters, to keep you
updated on our latest guidance, brief you
on the latest education news and explore
topics in more depth.

 Disadvantage – considerations for the board’s






response to a widened attainment gap
Governing boards as employers:
what does COVID-19 mean for you?
Virtual Governance: curriculum cultivation
Virtual Governance: board dynamics,
relationships and trust in challenging times
Virtual governance: connecting with and
recruiting volunteers
Virtual governance: governing through
COVID-19

Join us:
www.nga.org.uk/podcasts
VYÄUK\Z^OLYL]LY`V\KV^USVHK`V\Y
podcasts and search for Governing Chatters.

You can catch up on all of our previous webinars
and register for upcoming webinars at
www.nga.org.uk/webinars

COVID-19 resources
NGA resources and guidance to help those governing keep up to date with:


the latest information sheets and key messages about how schools should respond
to the implications of COVID-19



guidance and practical resources on continuing the urgent business of the governing
board during COVID-19
www.nga.org.uk/COVID-19
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If undelivered, please return to:
Governing Matters
PO Box 35
Robertsbridge
TN32 5WN

Are your details correct?
Please check your details are correct and up-to-date to ensure
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 copies of Governing Matters magazine to nominated members





of your board and school
weekly e-newsletter featuring the latest education news and
policy updates
access to members’ only content in our online knowledge centre
free places at NGA member conferences and events
discounted rates on NGA publications

You can update your information at www.nga.org.uk by logging into your account
and visiting the account management page.
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